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Abstract: Urban centres in Europe have been recently affected by touristification processes which
endanger their sustainable development. In this context, education in urban sustainability is gaining
great importance at all stages of education. It has been noticed that this issue is not appropriately
presented in primary education studies where “tourism” is one of the topics to be addressed.
This paper provides the design of a teaching activity for teachers in training in order to understand the
process of tourism gentrification in European cities. The aim of this activity is to enable the transfer of
knowledge to primary education concerning contemporary urban processes involving tourism within
a framework of respect and sustainability. This activity is based on an urban geographical analysis in
public squares located in touristified districts of several European cities. This is achieved by way
of a visual, interactive and cartographic analysis and evaluation. This paper presents the results
of the didactic experience in Madrid. The results are positive, since students develop geographic
abilities, attitudes of respect, critical thinking, and contrasted knowledge about tourism gentrification.
We conclude with a call for a conceptual update of contemporary urban processes involving tourism
in primary education curricula and advise that teachers in training should be taken to the field to
explain complex spatial phenomena.
Keywords: urban sustainability; teachers in training; tourism gentrification; geography; fieldwork;
fieldtrip; Europe
1. Introduction
1.1. Context and Goal
Tourism is a phenomenon with a long tradition in Europe that has important effects on the culture,
environment and economy of countries [1]. One of the most recent focuses in this area has been the
impacts of tourism in urban centres, especially in heritage cities, where there is a strong conflict in the
use and values of space [2].
The intensification of tourist use in central urban spaces is known as “touristification”—a term
initially used to explain the process of the formal and functional change of the post-industrial city,
forming the so-called “historic–tourist city” [3]. The historic tourist city is currently undergoing a
process of touristification embedded in the broader context of globalisation. Touristification symptoms
are the proliferation of tourism businesses, such as hotels and hostels, but also the uncontrolled growth
in the number of apartments being offered by platforms such as AirBnB, the growth of leisure activities,
nightlife in particular, the disappearance of traditional and local businesses, which give way to large
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global brands, and even the displacement of the resident population [4]. As the growth of urban
tourism persists, processes of urban gentrification have been observed. Gentrification caused by
tourism is affecting a growing number of cities around the world and is a relevant study object in the
21st century [5].
It is a challenge for a university to transfer updated knowledge in order to offer critical interpretative
frameworks of the social reality which are kept separate from the mythologized visions of the tourist
phenomenon, such as those collected by Jafari [6] in the “apologetic platform” (p. 41). It is an even
greater challenge, and it will also be for future teachers, to preserve the values of coexistence, respect,
empathy and sustainability [7]. In this sense, it is intended to follow here the vision of the Tourism
Education Futures Initiative (TEFI), a network of researchers who follow sustainable tourism pedagogy
(STP). The STP advocates the promotion of sustainability at all levels of education in continuous
co-creation among all citizens [8,9]. Promoting knowledge of the complex realities of tourism in the
city to future teachers contributes to the reduction of the distance between the knowledge generated in
the university and tourism education at all levels [10].
In higher education studies, subjects in the field of social sciences are more linked to teaching that
to epistemological development [11]. Teachers do not have a minimally deep training in the tourism
field. In this context, contents about tourism are expected to pass largely unnoticed in the primary
stage of education, which conflicts with the growing importance this industry has recently acquired in
the political, social, environmental and economic future of Europe and the world [12].
Thus, it is convenient to introduce the topic of urban transformations linked to the intensification
of the tourist use of space in primary education to offer students the basic tools for understanding the
phenomenon. For this, the aim of this research is the design—and the subsequent implementation—of
a group activity based on fieldwork and a constructivist approach to learning with teachers in training.
The purpose is that future teachers will understand, by using urban geography tools and encouraging
meaningful and active conceptual, procedural and attitudinal learning, how this discipline provides a
broader framework including the dynamics of the intensification of tourist use of urban spaces. This
can improve the quality of tourism education and the didactic quality of social sciences.
1.2. State of the Research Field
1.2.1. Tourism Gentrification
Since the beginning of the 21st century, a stream of research has emerged that critically
reviews urban geography studies and provides new keys to the process of contemporary tourism,
contextualizing it in the neoliberal turn of the city’s production. This movement takes roots in urban
gentrification studies [13] and proposes the concept of tourist gentrification [14]. The concept of
gentrification designates a process that combines the rehabilitation of historic and popular centres with
population substitution by residents with greater purchasing power [13]. It is accompanied by an
increase in the cost of access to housing, the dismantling of traditional businesses and the different use
of public space. The increasing tourist functionality of urban spaces is related to the last stage and/or
modality of gentrification [15].
Tourist gentrification was first defined by Gotham [16] as the transformation of a middle-class area
into a relatively affluent and exclusive enclave marked by a proliferation of corporate entertainment
and tourism venues. One of the most studied tourist gentrification vectors is the introduction of tourist
apartments in residential areas with the help of P2P platforms such as AirBnB [14,17]. Also, tourism
and residential gentrification induce commercial gentrification [5]. As a consequence, changes at a
symbolic and material level appear, such as an increase in prices, the expulsion of former residents and
businesses and replacement by a new resident class and a new functional profile of the space. This
change of urban landscape, in turn, attracts new visitors.
Spaces are transformed according to the needs of affluent consumers, whether tourists or residents
in the immediate environment [14,16]. Many authors have observed a “commercial update” in the
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urban centres, which work to attract tourists. Stores that supply goods and services of daily necessity
are replaced by those that address “affluent” needs [14,18–20]. Tourism plays an important role in the
location of large chains and franchises, producing a banalized landscape of “franchise cities” [21].
Spaces are adapted to and consumed by a new cosmopolitan middle class that reproduces similar
urban environments wherever it goes [22]. In practice, the behaviour of new residents and tourists is
increasingly similar because they both adopt global models [21,23]. Thus, the city not only becomes
an “entertainment machine” for residents, but it is also consumed by the (post) tourist who takes on
the role of a “vacation resident” [3,24–26]. This global trend towards tourism consumption calls into
question the complex, rich, diverse and locally sustainable meanings of each society [27].
Several European cities are the focus of recent research in tourism gentrification. London has
been one of the first European cities to be studied [28,29]. In Berlin holiday flats render complex
processes of urban change visible [30]. In Amsterdam, the transformation of the Red-Light district
has been analysed after the implementation of a renovation plan aiming at changing the tourism
image of the area [31]. Other cities within major tourist countries have also been studied such as
Rome [32] and Paris [5,13,33]. In Lisbon, the rehabilitation of buildings and public spaces, and the
growth in the number of holiday accommodation rentals are deeply affecting central spaces such as
Alfama, Bairro Alto, Baixa, and Chiado [34–36]. In Spain, Barcelona is one of the most studied cities,
for example regarding the penetration of tourism in the heart of the Raval historic district [37]. Madrid
has also been studied, in areas of Centre District such as Malasaña, Chueca and Lavapiés [38–40]. Their
common trajectory tells a story of a first degradation and appropriation of spaces by alternative and
marginalised social groups that become “fashionable” areas over time. This is the case, for example,
with the “Madrid movement” in Malasaña, or the homosexual community in Chueca.
These processes have led to new forms of conflict that have appeared in the urban centres of
many cities as the economic crisis of 2008 coincided with a sharp rise of liberalisation of the tourism
sector [41]. Tourism has been a leading activity in the entrepreneurial urbanism. Only a sustainable
urban management approach based on spatial justice values can bring the coexistence of the different
uses in the city. The current moment is crucial for the awareness of future teachers in the new challenges
that take place in urban spaces.
1.2.2. Geographical Fieldworks and Fieldtrips
A didactic fieldtrip is an activity to be performed in groups outside the classroom, in a geographical
space that is a source of knowledge and which students access through an experience of motivation and
personal development. Álvarez Piñeros et al. [42] characterise didactic fieldtrips as the opportunity
to explore, discover and rediscover a near or distant reality for students. This being a process where
observation, description and explanation in situ play an essential role. Aguilera [43] finds three
coincidences in all definitions: it is an activity that takes place outside the classroom, it has an
educational purpose and it generates experience in students. According to Crespo Castellanos et
al. [44]: “These types of activities provide students with a holistic understanding of the environment
in which they operate, provide teachers with an alternative instrument to work on aspects related
to space and favour the development of multicausal understanding of processes, factors and spatial
elements” (Authors’ own translation from p. 126).
The Council for Learning Outside the Classroom [45] emphasises that any young person should
experience the world beyond the classroom, as an essential part of learning and personal development.
In addition, the didactic outputs have a very positive influence on emotional, conceptual and procedural
aspects, resulting in the development of observation, inquiry and discussion, all of which are elements
involved in student motivation [46,47].
Didactic fieldtrips or itineraries are not, in themselves, an innovative resource. Already in 1970,
Sorrentino and Bell [48] noted the purposes for which this didactic instrument could be used: to foster
an experience, to stimulate interest and motivation, to attribute relevance to learning, to develop
observation and perception skills and to promote personal development and social skills. Throughout
Sustainability 2020, 12, 67 4 of 19
the 20th century, other authors such as John Dewey, Célestin Freinet, or Maria Montessori, to name a
few, understood the need to leave the classroom [43]. This idea takes roots already in the late 19th
century in the pedagogical conception of geographical hiking developed in Spain by the Institución
Libre de Enseñanza (The Free Institution of Education), through the Normal Schools and the Royal
Geographic Society [44].
However, despite the historical trajectory of these considerations, Pedrinaci [49] points out that
as the current number of teaching fieldtrip opportunities is relatively low, it produces the sensation
of novelty in the students and even teachers perceive erroneously that fieldtrips are innovative
pedagogical elements. Rebelo et al. [50] attribute the small number of fieldtrips to the high number of
students per classroom, dedication, extra time, economic, and administrative aspects, the scarcity of
teaching materials, and the well-known civil responsibility involved in this type of action [51].
In the field of teacher training, Costillo et al. [52] point out that educational outputs not only
benefit the emotional level, but also cognitive and transversal skills, increasing the quality of education.
Therefore, if future teachers carry them out within their training, they will be able to see their learning
of the natural, social, and cultural environment increased, and due to a cascading effect, future students
will also increase their knowledge [53].
These considerations gain importance when the lessons learned are epistemologically complex,
since an empirical approach to them, through an active methodology, makes them more attractive and
affordable [54]. It is probably what happens with tourism education, especially in current controversial
and polyhedral phenomena such as the touristification of urban spaces and tourism gentrification.
Solbes [55] claims that the use of didactic fieldtrips improves the students’ esteem for science education,
which is a priori unattractive and disconnected from current life and society. This may be due, according
to Cañas and Martín-Díaz [56], to the density of teaching programs, their own language, the need for
prior knowledge, the lack of empathy between the teacher and the student. Fieldtrips can improve the
lack of disciplinary and emotional cohesion [57]. Under all these considerations, it seems possible to
think that a fieldtrip supported by a didactically guided analysis of urban geography can help training
teachers learn and apprehend new dimensions of urban tourism in European capitals.
2. Materials and Methods: Activity Design
2.1. Aim and Presentation
The teaching activity consists of an analysis of Urban Geography on the intensification of the
tourist use in urban centres and the consequent conflict between residential, touristic and leisure
use, sometimes developing gentrification processes contrary to urban sustainability. Specifically, this
activity is presented for areas of European capitals. Working stages are as follows (Figure 1). First,
teachers have to select some public places (preferably urban squares) and design the pedestrian itinerary
that connects them all. Second, a guided fieldwork takes place where students apply geographic
analysis tools in order to discover structures and dynamics of tourist gentrification and answer the
main research questions: Are these traditional areas where daily life can happen, or new areas recently
created for tourism and consumption? Further, in relation to this, what are the effects on the city and
its sustainability?
Once the public places are selected, students must reach them by a pedestrian itinerary. In each
square, a group of students stays to perform the activity, and the rest continues walking towards the
next square, where the next group stays, and so on until reaching the final square with the last group.
Depending on the number of places to study and the length of the itinerary, a certain time frame will
be established to complete the activity.
For the exercise, students are given an instruction sheet with all the information about the activity
and how to carry it out, a map of the city centre, a blank sheet, and some coloured markers. They
have to mark the itinerary on the city centre map and draw a new map on the blank sheet, where
they have to show the square studied, the streets that start from it and the structural elements of the
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space (commerce, street furniture, terraces...). Then, on the back of the map drawn, they must explain
schematically the social dynamics they observed. Specifically, they are asked to observe, describe and
reflect upon the following elements:Sustainability 2019, 11, x FOR PEER REVIEW  5  of  20 
 
Figure 1. Model of working stages for the teaching activity. 
For  the  exercise,  students  are  given  an  instruction  sheet with  all  the  information  about  the 
activity and how to carry it out, a map of the city centre, a blank sheet, and some coloured markers. 
They have  to mark  the  itinerary on the city centre map and draw a new map on  the blank sheet, 
where they have to show the square studied, the streets that start from it and the structural elements 
of the space (commerce, street furniture, terraces...). Then, on the back of the map drawn, they must 
explain  schematically  the  social dynamics  they observed. Specifically,  they are  asked  to observe, 
describe and reflect upon the following elements: 
‐Local  businesses  and  other  establishments:  What  establishments  are  there?  (Tourist 
accommodation,  trade  in  tourist  products,  food,  generic,  fashion,  tourist  services,  public 
administration, hospitality, empty premises...). What were there? (They are asked to ask pedestrians). 
What aesthetics do they have? Is it domestic or foreign capital? 
‐Urban furniture: What kind of street furniture exists? Are there banks? Are there playgrounds? 
Where  are  they? Are  they practical?  Is  there  enough  space  for pedestrians  to walk? All  types of 
pedestrians? Which would find it harder? Do cars drive nearby? Is there parking? 
‐Social dynamics: Who is in the square? Do they look like native or foreigners? Do they look like 
residents or tourists? Do they go alone or in groups? What are they doing? Do they socialise with 
each other? Are they passing by or stopping somewhere? 
Finally,  at  a  meeting  point  all  groups  share  their  results.  At  this  stage  of  the  activity,  the 
evaluation  takes place. Here, all  the groups  share  their maps  together,  think about  the dynamics 
observed, and reach general and comparable conclusions. 
With the activity, physical and socioeconomic impacts will be studied within the framework of 
tourism  gentrification  processes.  It  is  not  only  about  perceiving  improvements  in  the  urban 
environment, but also other visible changes, such as in the local businesses (orientation towards the 
hospitality industry, fashion stores and absence of daily life stores as well as absence of equipment 
and  services  for  residents),  in  the  use  of  public  space  (saturation  of  public  space,  presence  of 
underground parking to ensure accessibility to the centre), and in the symbolic dimension of space 
(creation  of  new  values  associated with  consumption:  authentic,  ecological,  bohemian,  etc.,  and 
propagation of global brands and aesthetics). 
  
i r . l f r i t f r t t i ti it .
-Local businesses and other establishments: What establishments are there? (Tourist
accommodation, trade in tourist products, food, generic, fashion, tourist services, public administration,
hospitality, empty premises...). What were there? (They are asked to ask pedestrians). What aesthetics
do they have? Is it domestic or foreign capital?
-Urban furniture: What kind of street furniture exists? Are there banks? Are there playgrounds?
Where are they? Are they practical? Is there enough space for pedestrians to walk? All types of
pedestrians? Which would find it harder? Do cars drive nearby? Is there parking?
-Social dynamics: Who is in the square? Do they look like native or foreigners? Do they look like
residents or tourists? Do they go alone or in groups? What are they doing? Do they socialise with each
other? Are they passing by or stopping somewhere?
Finally, at a meeting point all groups share their results. At this stage of the activity, the evaluation
takes place. Here, all the groups share their maps together, think about the dynamics observed, and
reach general and comparable conclusions.
With the activity, physical and socioeconomic impacts will be studied within the framework
of tourism gentrification processes. It is not only about perceiving improvements in the urban
environment, but also other visible changes, such as in the local businesses (orientation towards the
hospitality industry, fashion stores and absence of daily life stores as well as absence of equipment and
services for residents), in the use of public space (saturation of public space, presence of underground
parking to ensure accessibility to the centre), and in the sy bolic dimension of space (creation of new
values associated with consumption: authentic, ecological, bohemian, etc., and propagation of global
brands and aesthetics).
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2.2. Objectives and Competences
Under the pedagogical, academic and methodological considerations mentioned above, the
general purpose of the activity is to contribute to the training of the future teachers in current tourist
phenomena and achieve a subsequent transfer of knowledge to the primary education stage, by means
of an active learning methodology based on a didactic fieldtrip and a fieldwork in Urban Geography.
The European Higher Education Space has led to the homogenisation of higher studies in Europe,
establishing a homologated ECTS credit system and a competency assessment system, not rigidly
restricting the autonomy of the academic world but as a way to set benchmarks and convergence [58].
Within this framework, the general objective of this work allows the development of a good number of
generic key competencies (ability to learn; communication skills; skills to work in groups; problem
solving; autonomy; reflection skills; interpersonal skills; planning and time management; decision
making; appreciation of diversity and multiculturalism; ethical commitment; critical and self-critical
ability; ability to improve one’s performance and learning, including the development of study and
research skills; ability to analyse and summarise, evaluate, identification of problems and proposal of
solutions; solid knowledge of the professional practice), as well as the development of the following
specific competences of the area of Education Sciences (numbering is in accordance with the original
source) [59]:
1. To be able to analyse educational concepts and theories and educational policy issues in a
systematic way.
2. To be able to identify the potential links between knowledge and its application to educational
policies and contexts.
3. To be conscious about one’s own system of values.
5. To be capable of recognising the diversity of students and the complexities of the learning process.
6. To be aware of the different contexts in which learning can take place.
7. To be aware of the different roles of those who participate in the learning process.
9. To be able to conduct an educational research in different contexts.
11. To be able to manage projects for improvement and school development.
12. To be able to manage educational programs.
13. To be able to evaluate educational programs and materials.
14. To be able to anticipate new educational needs and demands.
15. To be able to lead or coordinate multidisciplinary educational teams.
17. To be competent in various teaching/learning strategies.
19. To know the subject matter to be taught.
20. To be able to communicate effectively with groups and individuals.
21. To be able to create a climate that facilitates learning.
23. To be able to manage time effectively.
25. To be aware of the need for continuous professional development.
26. To be able to evaluate the learning outcomes and student achievement.
27. To be competent in collaborative problem solving.
29. To be able to respond to the diverse needs of the students.
30. To be able to adapt the curriculum to a specific educational context.
At the curricular level, the specific objectives pursued with this teaching experience, as well as the
procedures designed to achieve them, are specified in Table 1. Their transfer to the primary educational
stage is specified in the contents related to the social and civic sciences included in each member state’s
curricular legislative development.
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Table 1. Objectives and procedures of the teaching experience.
Objective Procedure
a. To orientate geographically and to usecartographic and geolocation tools.
Urban itinerary between different
significant public squares.
b. To develop techniques for critical and systematicobservation of territorial space.
Identification of urban structures
and dynamics of the study area.
c. To acquire social interaction skills as a source ofknowledge of territorial dynamics.
d. To recognise the structures and dynamics of ageographical space.
e. To understand the process of touristgentrification, in its diagnosis, causes and effects.
Cartographic representation of
urban structures and dynamics
activity and the final sharing
activity.f.
To reflect on the consequences of the
intensification of the tourist use of urban centres.
g. To design cartographic elements of spatialrepresentation.
Cartographic representation of
urban structures and dynamics
activity.
h. To value the importance of field work as ateaching resource.
Full activity.i. To know basic procedures of urban geographicanalysis.
j. To find out urban realities outside students’surroundings.
2.3. Didactic Evaluation
In order to understand the extent to which the educational objectives of this teaching experience
are achieved, the resolution of a questionnaire (Table 2) is proposed, to be completed by the students
a few days after the activity. In addition, direct observation and the outputs of the final sharing
activity are also considered. The questions are structured in two blocks of content: the first one
evaluates the analysis of urban geography and the second one shows some general conclusions about
the contributions of the activity. The questions are in several formats: (i) closed questions to answer
according to a Likert scale from 1 to 5; (ii) closed multiple-choice questions, sometimes single-answer
and sometimes multi-answer; and (iii) open questions with a short answer.
Finally, we homogenised and normalised the answers in a spreadsheet, through a matrix of data
that we described statistically. This allowed us to quantify and critically assess the degree of achievement
of the objectives of the teaching experience, through a mixed quantitative–qualitative approach.
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Table 2. Students’ questionnaire.
PART A:
Urban Geography Analysis
1. Mention two central areas with great socioeconomic
dynamism today. (Answer)
2. What is the main characterisation of the urban structure of
these areas?
O Presence of shops, restaurants and bars
O Large open spaces
O Distance from subway
3. What is the main consequence of the intense social and
economic dynamics of these areas?
O Price increase
O Residents expulsion
O The previous two answers are true
4. Did you find the observation of the environment and
drawing the map helpful to you to carry out this analysis of
urban geography?
O Yes
O No
O Other:
5. Have you had to interact with pedestrians to solve the
exercise? Answer Yes or No and, if so, briefly explain if it was
satisfactory.
(Answer)
6. What difficulties have you encountered when performing
this practical activity of geographical analysis? (Answer)
7. Have you learned new skills and geographic content? (Answer)
8. Do you think it is an interesting activity to apply in the
educational field? (Answer)
PART B:
Conclusions (Contributions of the Activity) [Evaluate from 1 (Poor/Bad) to 5 (Good)]
1. Personal experience: (Answer)
2. Cultural learning: (Answer)
3. Social skills: (Answer)
4. Living with different people: (Answer)
5. Managing schedules: (Answer)
6. Urban mobility: (Answer)
7. Knowledge of another urban reality: (Answer)
Others: (Answer)
2.4. Choice of Study Districts
The activity must be carried out in areas of the main European capitals where touristification has
been observed according to the scientific literature (see theoretical framework). Figure 2 shows the
areas selected in this work, of different types, for several European capitals: Lisbon (Alfama), Madrid
(Malasaña-Chueca), Rome (Testaccio), Paris (Le Marais), Berlin (Kreuzberg), and London (Shoreditch).
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Faculty of Education of the University of Murcia (assigned centre ISEN). These are 14 students in 2nd
and 3rd grade, in a gender ratio of 60%–40% in favour of women. All are between 20 and 24 years old
with only one exception (39 years old). The students of second year are enrolled in the subject “Social
Sciences and their Didactics” (6 ECTS credits) and those of third year in “Didactic Methodology for the
teaching of Social Sciences” (6 ECTS credits).
In the case of the city of Madrid, urban planning policies are implemented within the framework
of what has been called “business planning”, which indicates the importance of tourism as a major
source of income [40,60]. The most noteworthy characteristics of the interventions in Madrid’s urban
planning policy are the actions of rehabilitation of historic buildings, the flexibility of urban planning
instruments (decreasing degrees of patrimonial protection, facilities for changes in use, etc.) and the
adoption of a general image of improvement of the urban environment [39].
For this experience, two significant areas in the Central District were selected, where urban
sustainability is at risk: Chueca and Malasaña. The public study places were adapted to the number of
students: a total of three, to be studied by groups of 4–5 members: Pedro Zerolo, Chueca and Dos de
Mayo squares, with 1300 m between the first and the last one (Figure 3).
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Figure 3. Itinerary followed by students to access the study places in the Madrid areas of Chueca and 
Malasaña in the Central District, North of Gran Vía Street. 
3.1. Degree of Achievement of the Objectives According to the Students’ Perception 
Along with the use of the map (objective “a”), another geographical procedure that is sought to 
be developed with this activity is the observation of reality, with a critical and a slightly expert view 
(objective  “b”).  By  being  very  unfamiliar  with  these  technical  procedures  of  observation  and 
representation, they engage in the activity with enthusiasm. In fact, when asked if these geographic 
techniques have helped them understand and perform the urban geography analysis, up to 93% of 
students responded positively (Figure 4). When experiences of itineraries or didactic fieldtrips are 
carried out, it is very common to develop cartographic skills [61,62]. 
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The questionnaires c mpleted by the students allow to know to wha extent they have improved
their basic knowledge in geography and tourism, as well as their assessment of the relationship
between urban tourism and sustainability. Consequently, they are better trained to consider teaching
these topics in their future primary classes. The final sharing activity allows to understand the causes
of their results since the students explain what they have done and why.
3.1. Degree of Achievement of the Objectives According to the Students’ Perception
Along with the use of the map (objective “a”), another geographical procedure that is sought
to be developed with this activity is the observation of reality, with a critical and a slightly expert
view (objective “b”). By being very unfamiliar with these technical procedures of observation and
representation, they engage in the activity with enthusiasm. In fact, when asked if these geographic
techniques have helped them understand and perform the urban geography analysis, up to 93% of
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students responded positively (Figure 4). When experiences of itineraries or didactic fieldtrips are
carried out, it is very common to develop cartographic skills [61,62].Sustainability 2019, 11, x FOR PEER REVIEW  12  of  20 
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This educational transfer is frequent in teaching methods outside the classroom [65,66]. 
3.2. Degree of Achievement of the Objectives Based on Evaluation Questions 
As  for  the  quality  of  their  urban  analyses  (objectives  “d”  and  “e”),  in  relation  to  the 
transformations of the use of space induced by tourism in urban centres, it is certainly good. Despite 
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al students except one can identify the main characterisat on of the urban structu e of these
ar as: the predominant presenc of shops, restaurants and bars (Figure 5). This high rate shows that
ey have found the key lements to iden ify the urban transform tion of the spaces they r anal sing.
This idea is confirmed among almost 80% of the students, who know how to discern the negative
effects of th intense social nd economic dynamics of th se areas (objective “f”): price increase and
xpul i n of residents (F gure 5). These being the main effects of tourism gentrification demon tr tes
the successful learning of this process.
3.3. Degree of Achievement of the Objectives from the Students’ Production
In order to observe and represent the physical and social impacts of the intensification of the tourist
use of space, students are induced to reproduce on maps the observable structures and dynamics at the
scale of the three study areas (objectives “g”, “h”, and “i”). To do this, they were previously offered a
short definition based on several examples. Structures refer to the existing material elements and their
relative position, such as buildings, streets and urban furniture. Dynamics refer to the interactions
occurring in the space such as mobility (pedestrian and vehicular), material production of space (real
estate constructions), but also others such as the demographic dynamics (what people live in the area,
how old they are, what are their origins), as well as the social ones (how people relate to each other in
space).
From the maps drawn by the students (Figure 6), the elements mentioned above can be observed.
Basic cartographic techniques were performed as indicated, such as symbolisation, shaping, colouring,
etc., although the orientation of the map is missing in all groups. Active cartography is a good method
for understanding spatial phenomena [67]. The example of Plaza de Dos de Mayo map (probably
the one with the highest visual quality), shows the urban structure and its elements recognised by its
authors: the statue in the centre of the square, the banks, the playground areas, the street sales area
and the corner school. It is striking that the school is recognised as the only representative building. In
the subsequent questions they implied that the rest of the buildings with portals towards the square
were not relevant for being almost all the same: bars with terraces. However, despite not having
represented them they later knew how to give them the importance they deserve when explaining
the socioeconomic dynamics in the area. In contrast, the Plaza de Chueca map is the most complete
of all those presented because of the details shown regarding every business. The great majority
of the students knew how to see and understand the dynamics of the urban phenomenon effect of
the intensification of the tourist use of public space in large cities (objective “j”). They were able to
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recognise how the residential function and the associated conventional establishments had been clearly
relegated to the background, when not disappeared.
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Figure 6. Maps of the study area (from top to down: Plazas de Chueca, Dos de Mayo and Pedro Zerolo;
left: aerial images from Google aps; right: students’ plans).
During the discussion, the importance of the geographic tools was observed. Learning outside
the classroom is not only a matter of conceptual learning but also procedural [68]. Also, an attitudinal
learning was carried out both when interacting with each other outside the classroom and when
reflecting on a complex phenomenon such as the effects of the intensification of the tourist use of urban
space. In short, adequate promotion of different key competencies was achieved, as recommended
by the European Union [69]. Of those established by the LOMCE, the current educational law in
Spain [70], developed in RD 126/2014 [71] (p. 19352), the most clearly addressed are: (1st) linguistic
communication, (3rd) digital competence, (4th) learn to learn, (5th) social and civic competences,
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(6th) sense of initiative and entrepreneurial spirit and (7th) cultural awareness and expressions. The
achievement of these competencies is important because of the great help that these learnings will
entail in the future teachers when it comes to exercising their profession, focused, in the development
of the students’ key competences, according to the current pedagogical paradigm [72]. The answers to
the questionnaire and the map that the students themselves have drawn from their study place attest
that the activity has been developed properly.
3.4. The Geographical Fieldwork as an Integral Experience
The Urban Geography fieldwork provided broad competence coverage and comprehensive
learning based on content, procedures and attitudes, together with the joy that activities outside
the classroom usually bring. Upon completion, students were asked about a series of inputs that
are expected to be achieved in fieldworks. On a Likert scale from one to five, where five is the
maximum value, students assessed the inputs received in this activity with an outstanding average:
4.5 ± 0.7 points (Figure 7). Thus, we can affirm that the use of fieldwork has not only been didactic but
also fruitful for personal development, along what other authors have acknowledged [44,52,73].Sustainability 2019, 11, x FOR PEER REVIEW  16  of  20 
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consolidated didactic guidelines, applying basic geographical tools, is, in view of the results obtained, 
an ideal form of teaching experience. 
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except  that of social  interaction.  It seems  that students have not grasped  the  importance of direct 
social sources, because of their shyness and lack of experience and confidence in fieldwork. Social 
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Moreover, on a scale from one to five, with five being the maximum value, students rate the teaching 
role of this experience with a very high score: 4.3 ± 0.9. 
Therefore, fieldwork activities such as the current experience appear to be a good procedure to 
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Figure 7. Students’ valuation of ite s about fieldwork and fieldtrips.
Fieldwork supported by itineraries has proven to be widely effective covering various educational
approaches from a pedagogical point of view. Guerrero [74] defends it as a “learning that starts from
direct contact with reality, expanding and deepening the knowledge, skills and values that can be
acquired by observing, discovering and interpreting the interaction system of any social phenomenon”
(p. 227). It is about covering curricular contents that, as Rodríg ez Cortés et l. [64] expose, “the
classro does no allow . . . ; they are intended to approach natural nv ronments so that st dents
and teachers share in spaces that are meanin ful and br g new experience with them” (p. 124). As it
can be seen, all these considerations coincide with the discussion of our results.
Fieldtrips and fieldworks as a teaching resource ave a long tradition in geographical and
environmental disciplines, especially in non-university education levels [61,67,75,76]. However,
university experiences are also appearing, with different approaches depending on the disciplines. In
degrees related to Tourism, for example, they have a professional approach and they are associated
more with guided tours [64,77,78], while in territorial degrees, such as Geography, they maintain a
greater geographical link [79]. For Teacher Training degrees, fieldtrips are only, as Álvarez Piñeros et
al. [45], a possibility. As Pagés and Santisteban [80] explain, when teachers become aware of what they
are doing, they can act autonomously in their classroom and make relevant decisions. With our activity
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we show that teachers in training acquire that awareness and so they can then transmit everything
learned in primary education classes, in a more meaningful way [81].
4. Conclusions
Understanding how contemporary urban dynamics such as tourism gentrification work is not
easy, neither for a primary student nor for a teacher in training. Typically, depending on the curriculum,
these issues are not even addressed despite being a topic of wide social concern. We thus believe that it
must be part of the curriculum from primary education, in relation to the socio-economic contents of the
social sciences area and in coherence with the critical and entrepreneurial spirit with which students are
to be impregnated. Training future teachers is key to achieving this change. Doing it through fieldwork,
in a significant city of the phenomenon studied, with consolidated didactic guidelines, applying basic
geographical tools, is, in view of the results obtained, an ideal form of teaching experience.
To assess the extent to which the activity designed has achieved its objectives, it has been essential
to implement an experience in one of the cities mentioned, with personal monitoring of its development
and the direction of the final session of sharing, as well as being able to evaluate it through quantitative
data from the questionnaire answered by the students. The evaluation may be improved if students’
movements are monitored in a GIS software such as Google Maps embedded in devices like tablets
or smartphones. Indeed, information and communication technologies (ICT) help add technological
competences to the geographical ones.
From the decalogue of planned objectives, we have achieved them all to a greater or lesser extent,
except that of social interaction. It seems that students have not grasped the importance of direct social
sources, because of their shyness and lack of experience and confidence in fieldwork. Social interaction
is an aspect to improve in future occasions. However, the central objective of the teaching experience,
related to understanding the processes of tourism, gentrification and sustainability, has been widely
covered, as well as the development of geographic techniques and tools for urban analysis and critical
reflection of social phenomena. The students themselves are aware of these achievements and almost
80% of them would advise their implementation to their fellow students who have not participated in
the activity, as reflected in the responses of the evaluation questionnaire. Moreover, on a scale from
one to five, with five being the maximum value, students rate the teaching role of this experience with
a very high score: 4.3 ± 0.9.
Therefore, fieldwork activities such as the current experience appear to be a good procedure to
approach topics related to tourism and urban geography to teachers in training. It is advisable that
tourism and urban geography have more curricular presence in the educational degrees. Thus, they
will be able to transfer it to their future students.
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